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MEDIATED LEARNING 

Part 3: Theory of mediated learning  
 

In contemporary pedagogy, mediated learning has attracted great interest.  Mediated learning is such 

a way of teaching and learning in which the mediator “becomes interposed between the learning 

organism (a child) and the world of stimuli to interpret, guide, and give meaning to the stimuli.”1 The 

goal is to intentionally create lasting changes in the child's mind. Mediated learning differs from a 

direct form of learning by a number of specificities that characterize the interaction between the child 

(the pupil) and the mediator (teacher). Not every pupil-teacher interaction uses a mediated learning 

approach. Direct learning, according to Professor Reuven Feuerstein, is incidental, and therefore it 

does not ensure effective learning. On the contrary, mediated learning is intentional, it is a constant 

interaction between the child and the mediator, and it thus ensures effective learning. The features of 

intentionally used mediation and mutual interaction between a teacher and a pupil create the 

mediated learning experience.  

 

Feuerstein identified three fundamental parameters of mediated learning experience, that “are 

considered universal attributes, without which an interaction does not have the qualities required to 

be considered mediational, and will not create the core conditions to produce Structural Cognitive 

Modifiability”2: 

 

1. Intentionality and reciprocity: a key, universal attribute by which “the mediator (e.g. parent, 

teacher, counsellor) deliberately guides the interaction in a chosen direction by selecting, framing and 

interpreting specific stimuli.”3 The mediator explains the child “what” (the content) and “why” (the 

                                                           
1 Mentis, M., Dunn-Bernestein, M., Mentis, M.: Mediated Learning, Teaching, Tasks, and Tools to Unlock the Cognitive 

Potential. (2008). Corwin Press, p. 10 
2 Feuerstein, R., Feuerstein, R., Falik, L., Rand, Y.: The Feuerstein Instrumental Enrichment Program. (2006). ICELP 

Publications, p. 71 
3 Mentis, M., Dunn-Bernestein, M., Mentis, M.: Mediated Learning, Teaching, Tasks, and Tools to Unlock the Cognitive 
Potential. (2008). Corwin Press, p. 13 
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process of interaction). “The mediator presents stimuli to the children by modifying their frequency, 

order, intensity, and context; by arousing in the children curiosity, vigilance, and perceptual acuity; 

and by trying to improve and/or create in the child the cognitive functions required for temporal, 

spatial, and cause–effect relationships.”4 Feuerstein considers it very important that the 

facilitator/mediator/teacher clarifies, explains his/her teaching goal to the child. The mediator and 

pupil should become partners and both have to participate in the teaching-learning process. The 

mediator selects the stimulus and tries to motivate the child to focus its attention on the stimulus. It 

leaves enough room for the learner's own activities and reciprocity. “Reciprocity occurs when there is 

responsivity from the learner and an indication of being receptive to, and involved in, the learning 

process.”5 It is important that the learner himself/herself is “aware of what has been done, what needs 

to be done, how and why something has happened or will happen.”6 Often the learner observes and 

reads the mediator's body language. Cooperation between the learner and the mediator is mutual. 

Reciprocity can take different forms, depending on the age of a learner of his/her needs. The 

expression of reciprocity is any expression of willingness and interest from the learner to actively 

cooperate and learn effectively. 

 

In teaching by the Feuerstein‘s method of Instrumental Enrichment, children learn different concepts 

through the FIE worksheets. The mediator's educational intention is that the children understand these 

new concepts. E.g. using the "Organization of Dots" worksheets, even small children are confronted 

with terms such as triangle, square, straight line, and parallel lines. Using examples from everyday life 

to show children a rectangle, or a right angle, parallel lines (on a window, a table, a door ...), children 

learn not only to use these terms, but also to perceive them as part of everyday life (for examples 

a sliced cake resembles a triangle or a square, traffic signs also resemble geometric shapes, etc...).  

FIE Lecturer in Rankovce, Slovakia 

                                                           
4 Tzuriel, D.: Mediated Learning Experience and Cognitive Modifiability. (2013). Journal of Cognitive Education and 

Psychology, Volume 12, Number 1, Springer Publishing Company, p. 61 (http://dx.doi.org/10.1891/1945-8959.12.1.59) 
5 Mentis, M., Dunn-Bernestein, M., Mentis, M.: Mediated Learning, Teaching, Tasks, and Tools to Unlock the Cognitive 

Potential. (2008). Corwin Press, p. 13 
6 Feuerstein, R., Feuerstein, R., Falik, L., Rand, Y.: The Feuerstein Instrumental Enrichment Program. (2006). ICELP 
Publications, p. 72 
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2. Mediation of transcendence: it is an intentional effort of the mediator to enlarge the 

learner’s newly gained knowledge, experience beyond the present immediate need or problem, 

beyond “here and now and away from a dependence on direct and immediate contact with the objects 

and events of experience.”7 During the teaching-learning process, the mediator opens up a wider 

cultural and historical context to the learner to “convey to the mediatee that what is being experienced 

has a larger perspective and a further meaning.”8 Transcendence is a natural need of human societies 

and cultures to share values, concepts, traditions and strategies with future generations. For example, 

parents often tell stories of family’s history to their children, about relatives, whom children did not 

know personally or about events, incidents, which happened before the children were born. The 

mediator applies these parameters of mediated learning intentionally.  

When working with the FIE instruments, we come across various deductions and conclusions that 

emerge from the tasks that children are involved in. The role of the mediator is to connect them with 

the child's everyday life. For example, when the child works with the instrument Organization of Dots, 

and he or she connects dots to form a shape, the mediator guides the child to look for a solution. A 

certain arrangement of dots can be a "code", an "identifier" of some pattern. Subsequently, the teacher 

leads a discussion with the child about codes, coding and thus transfers the received information to the 

real life: "Where can we meet with the coding?", "What codes do we know?", "Can the name of a child 

be a code?" (A name identifies a person) and similar tasks. 

“The mediation of transcendence contributes to the flexibility and plasticity that makes the human 

individual modifiable, and amenable to the constant state of change.”9 

3. Mediation of meaning: a very important parameter during the mediated learning process 

is the emotional involvement, optimism and active energy between the mediator and the child, which 

sets the cognitive process in motion. The learner, thanks to being emotionally involved (by observing 

the body language, facial expressions, intonation of the mediator), better understands the message 

                                                           
7 Feuerstein, R., Feuerstein, R., Falik, L., Rand, Y.: The Feuerstein Instrumental Enrichment Program. (2006). ICELP 

Publications, p. 72 
8 Ibid, p. 72 
9 Ibid, p. 73 
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mediated by the mediator. The mediator should know how to answer questions, such as: “Why is it 

relevant? Why should I do it? Why do I have to learn it?” The mediator’s role is to lead the child to 

search for causes and purposes of phenomena and events. When the learner understands the 

meaning, a neutral stimulus changes to a meaningful and activating motivational strength. Mediation 

of meaning takes place in all activities where an adult explains the child the meaning of activities and 

the meaning of values. It helps the child to create its own meanings and values. “It renders the other 

aspects of mediation efficient, and it endows the mediate with the need to seek for wider and more 

diverse meanings in his or her experience.”10 The absence of mediating of meaning deprives the child 

from motivation and knowledge of values and deprives him of a desire to seek the meaning of life. In 

the course of life, one has to deal with various changes and challenges that cannot be overcome and 

solved without creating meanings.  

For the children I worked with before or 

the children I now work with, it has 

always been very important to 

understand the meaning of the task. 

Many times, the curricular activities are 

difficult or meaningless to the learners 

and they often do not understand them. 

Therefore, in all common activities, we 

collectively discuss the meaning of what 

the children are required to do. We, 

together, describe activities, look for 

solutions, talk about them, as well as what motivates them to complete a given task. In one group, we 

discussed the meaning of a family. We arrived at an interesting conclusion. The children’s answers were 

as follows: we need family to support us, the family is for the child the first contact with surrounding 

environment, the family cares about us, not only the mother, the father and the siblings are members 

of the family, the inseparable members of the family are grandfather, grandmother, cousins, aunts and 

uncles, the family educates us, the family helps us to integrate into a collective and a society, the family 

                                                           
10 Ibid, p. 74 
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is important to us. The pupils were asked: "Play a story of how your life would look like if you don't have 

a family." The children showed that many of them would never be hugged by their mum, their father 

would never go with them to pick up berries in the forest, they would not have anybody to play with, 

they would go to bed alone ... and so on. Finally, we have concluded that the family is very important 

to us and we need to respect, appreciate and protect it.  

Besides the above-mentioned three essential parameters for mediated learning experience, 

Feuerstein describes additional nine criteria. They “are determined by the situations and events to 

which the learner is exposed.”11 These criteria (parameters) create an opportunity to broaden, 

strengthen and achieve the mediational objectives. Their intentional usage during the mediation 

process is not so strict, they to be taken into account by the mediator during the teaching-learning 

process, during the mediated learning experience in order to better “responding to the functional 

deficits of cultural deprivation, deficits in particular skills or developmental capacities.”12  

 

Mediation of competence  

During the mediation process, the mediator creates situations during which the learner experiences 

feeling his own self-confidence to engage meaningfully in the task. The mediator creates conditions in 

which the learner can handle the tasks and during which the abilities and skills of the learner are being 

developed. The mediator helps the learner to appreciate himself and build his own self-confidence in 

those areas in which the learner is already competent, but yet he does not have a positive belief in his 

abilities.  

As part of the FIE school club activities in the community centre, children are asked to cooperate on 

assigned tasks. For example, they distribute the FIE instruments, pencils, they oversee the order, 

cleanliness in the classroom where they work. Thus their confidence is reinforced, for example, by being 

able to correctly read the name of a pupil and give the correct instrument to the intended child; they 

check if every child has all necessary instruments at the start of the work; when they leave the room, 

the room is ready and prepared for other activities that follows... every completed task is rewarded 

with praise and appreciation of the child's competence. Thus, the child begins to perceive 

                                                           
11 Ibid, p. 75 
12 Ibid, p. 75 
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himself/herself positively and realizes that he/she is able to complete the given tasks, not only in the 

premises of the community centre, but also at school or at home. 

 

Self-regulation and control of behaviour  

The mediator’s role is also to prevent and control dysfunctional behaviour which distracts the learner. 

He helps “the child to analyse the task in order to adjust his or her behaviour appropriately.”13 The aim 

of mediation of self-regulation and control of behaviour is to encourage the learner to take 

responsibility for his own learning. It leads the child to self-regulate and to work calmly without 

impulsiveness. It provides the child with the meaning of work that is not solely focused on the outcome 

or on time by when the task has been solved.  

The FIE instruments lead children into systematic and focused work. Children follow the steps to get the 

correct results. This systematic and focused work helps to suppress their impulsiveness and they learn 

to self-control. When working with the Organization of Dots, children must focus on individual dots, 

their distribution in small frames of the instrument, they have to think about what the individual pattern 

reminds them of (a triangle, a square, a rectangle), and only then they are able to connect dots 

correctly. In addition, in the Organization of Dots instruments the learners have to monitor the size, the 

colour of the dots and their quantity. The instruments teach them that quick and ill-concentrated work 

does not always lead to the correct results. 

 

Mediation of sharing behaviour (sharing your thoughts) 

“Sharing behaviour reflects the need and value to the individual of participating with others and 

accepting the participation of others.”14 The mediator encourages the learner to tell his thoughts and 

ideas aloud and to think about the assigned task together with other learners. It allows the learner to 

look into his own thoughts, and thus metacognition occurs (metacognition – the ability of an individual 

to think about his own thoughts‘ processes, especially with the aim to improve his cognitive skills). The 

                                                           
13 Mentis, M., Dunn-Bernestein, M., Mentis, M.: Mediated Learning, Teaching, Tasks, and Tools to Unlock the Cognitive 

Potential. (2008). Corwin Press, p. 46 
14 Feuerstein, R., Feuerstein, R., Falik, L., Rand, Y.: The Feuerstein Instrumental Enrichment Program. (2006). ICELP 

Publications, p. 78 



 
 

 
 
ERASMUS+ PROJECT                                         
“STRENGTHENING THINKING AND LEARNING SKILLS” 
2016-1-CZ01-KA201-023958 

   WWW.BBMEDIATOR.COM 

 

mediator encourages the learner to share his feelings and thoughts, to actively participate in the 

learning process. This sharing also helps to develop also other skills, such as communicativeness and 

the ability to formulate the ideas properly.  

Among the FIE instruments there are such instruments where children are asked to express their 

feelings and attitudes aloud, and together they search for answers for specified questions and tasks. 

These include instruments Illustrations, Emotion and Absurdities. With these instruments, children learn 

to share their thoughts and feelings using the coloured pictures that evoke in children various feelings, 

questions, and the need to find answers. In the Absurdities’ instruments, children encounter almost 

unrealistic depictions of various situations. The children are encouraged not only to comment on them, 

but also to think together with the teacher whether these absurd situations can also occur in real life. 

For example, on one picture there is a small donkey pulling a large, fully loaded carriage up the hill, and 

on the other picture there is a big donkey with a small cart going down the hill. The teacher leads the 

children to understand that such a situation can be very real and can happen also them. One of the 

possible examples is that sometimes small things in our lives cause great difficulties and we cannot 

solve them until we learn how to deal with them, while difficult things can sometimes be solved with 

ease when we had already experienced something similar, or we had come with a similar solution some 

other time or somewhere else. 

 

Mediation of individuation and diversity 

In a sense, this criterion is the opposite of sharing because it represents the need a person has to 

express his own uniqueness and difference from others. There are many circumstances in a person's 

life when he or she experiences differences. The role of the mediator is to use, express and foster this 

uniqueness. The mediator leads the children to respect others. “Mediation of individuation encourages 

autonomy and independence from others and celebrates the diversity of people.”15 

In the Comparisons Instrument, the teacher/mediator works with experiences the learner already had 

and understands them and with a certain pattern the learner uses them to deal with the stimuli based 

                                                           
15 Mentis, M., Dunn-Bernestein, M., Mentis, M.: Mediated Learning, Teaching, Tasks, and Tools to Unlock the Cognitive 

Potential. (2008). Corwin Press, p. 61 
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on the learners own unique and individual experiences. The children encounter different perceptions of 

the same thing and the role of the mediator is to lead the children to understand that different 

perceptions are not wrong. The differences help us to create a unique whole. During the work on the 

instrument no.1 of the Comparison set the children should determine what is common in the two 

assigned pictures and what is different. During a discussion with children, a wide range of views are 

expressed on what the pictures have in common and what is different. The wide spectrum of opinions 

rises from the different experiences of children (whether they have already seen the object which is on 

the picture or they did not, whether they could touch it before, or they only could just look at it, or 

whether they could taste it, or its taste is unknown to them, etc.). The teacher leads the children to 

positively perceive the different views and opinions, and leads the children to respect others, as well as 

their own uniqueness. 

 

Mediation of goal planning 

The mediator helps the child to realize that people do not act randomly, but they act with a certain 

purpose and aim. Setting goals and planning are prerequisites for growth. By facilitating the setting, 

planning, seeking and reaching the goals, the mediator discusses with the child how to achieve the 

objectives, and therefore the child's life is enriched and becomes more understandable for the child. 

Setting a goal and finding a way how to reach the goal, that is planning individual steps and how to 

accomplish the goal, is one of the very interesting roles of the mediator. When I worked with my 

mentees (Evka, Monika and Ľubka) on instruments of Organization of Dots set, we came to the 

instrument with such tasks that it was no longer enough to rely on shape accuracy, but it was necessary 

to search for a solution by comparing, evaluating, seeking and gathering information. And to do this, it 

was necessary to tell not only what was the goal, but also to tell the step-by-step how to reach the goal 

(a goal: a shape what the learner can see when he connects the dots properly; steps: a new shape - we 

discussed with the mentees what the shape reminds us of, when we were looking for an aid – the girls 

looked together at the instruments searching for something to help them to imagine and visualize the 

new shape, i.e. lines, dots, colour, distance of dots, according to the model picture. The girls learned to 

work with the model and compare the shape they drew by connecting the dots with the model; the 

correct solution to the given task – and at the end of the work on the instrument the girls mutually 
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compared their results and assured themselves about the correct result. There was a moment to discuss 

the objectives and goals we have in our lives (especially Evka and Monika, for whom the goal was to 

successfully graduate from high school), but also about the need to plan steps which allow us to reach 

our objective (regular school attendance, doing homework, regular studying to be ready for a lesson, 

good grades, successful graduation).  

 

Mediation of challenge 

The aim of education is to bring the child into contact with new, complex and unknown tasks and 

experiences. The mediator evaluates the learning situation with regard to the difficulties. He helps to 

build feelings of determination and enthusiasm in the learner to appropriately cope with the new, 

complex or unknown tasks. He tries to shift children from "I never saw it, I didn't hear it, didn't do it" 

to "Show me how I can learn how to do it." 

For children from marginalized poor Roma communities, it is difficult to orient themselves in the new 

environment, new conditions, or new parts of the school, in institutions that operate according to 

middle class rules. By means of FIE instruments and mediated learning experiences, these children learn 

things they did not know, they learn to understand new terms and concepts and their proper. At the 

beginning of the work on first instruments, it is important to strengthen the concepts and the terms. 

Only after that the mediator can use more complex strategies, such as comparison, coding and also 

empathizing. When we worked with the students on instruments, we mutually found a procedure, a 

way of acting or a solution, which was new to them. Then we discussed the importance of being able 

to make the right decision and whether we can always make the right decision. In a discussion we came 

to the conclusion that we make our choices, based on our experience and knowledge we have gained 

so far, we compare and/or empathize. Our decisions are often influenced and affected by the situations 

we are in (e.g. poverty, social exclusion, social acceptance ...), the feelings we experience (sadness, joy, 

satisfaction ...) and the expectations of other people (prejudice, negative attitude, positive attitude, 

etc.). Moreover, just knowing that our decisions are not often our own decisions was a new experience 

for the girls. 
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Mediation of self-change 

The mediator helps the learner to grow from within him/herself, he encourages him/her to be aware 

of his/her potential for personal change. The mediator also leads the learner to understand the 

personal ability to change and improve levels of his/her competence. The learner should be aware of 

self-change and recognize that he/she is one who is able to change, who is internally motivated and 

who can become an independent and autonomous learner. When student acquires necessary skills 

and strategies to solve specific problems, his “actual capacities change, and the student feels the sense 

of competence that emanates from the mastery of the task.”16 

A mentor of a high school student and a FIE lecturer: “During the meetings with my mentee Evka we 

talked about the possibilities for her to complete and graduate from high school. Her second mentor 

encouraged her not to be afraid to go elsewhere to try e.g. volunteering, which is highly valued abroad, 

or not to be afraid to work abroad or in a different town. During our joint meetings, Evka also learned 

my values and opinions. She was afraid to get out of her environment, she was familiar with. Gradually, 

she passed her fourth year at the high school and, she successfully graduated and longed to find a job. 

When she was offered a job in a non-profit organization, she was convinced that she would work in a 

community centre in her village, located 35 kilometres from Košice. Finally, she was given the 

opportunity to work in a community centre in Košice in Luník IX. Easy or difficult decision? I encouraged 

her not to be afraid of this experience. Because she knew from the theory (that change is possible and 

everything new helps us in our growth) she felt strong enough to accept a job. Today she works in 

Košice, at Luník IX and helps other children not to be afraid of change, new things and new experiences 

and she encourages them to see recognize the new opportunities and possibilities.” 

 

Mediating the search for optimistic alternative 

The mediator leads the child to interact with the world in a positive and constructive way. He/she 

encourages the learner to choose an optimistic alternative, which brings energy and strengths for 

                                                           
16 Feuerstein, R., Feuerstein, R., Falik, L., Rand, Y.: The Feuerstein Instrumental Enrichment Program. (2006). ICELP 

Publications, p. 77 
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further work. Knowing that something is possible leads the learner to make a decision to search for 

ways to turn a possible one into the real one. 

Mentor: “Peter regularly attended the activities in our community centre. Although he was my mentee 

only for two years, I applied the Feuerstein's method instruments in our mentoring program. Later he 

stopped attending the community centre. When I met him after some time, he joyfully told me that he 

had successfully completed the ninth year of elementary school as well as the entrance examinations 

for a 4-year high school. I asked him how he had made his decision to study further. His answer 

surprised me. He told me that in one our conversation about the importance of the education, he 

realized that if he planned it well, he could not only finish primary school, but also he could go further, 

study at a high school, and after graduation, he could get a good job. He had suddenly realized that his 

attitudes to study had changed and that it makes sense to study. Today he is a successful third year 

student of high school in Košice and he wants to continue his studies at a police academy." 

 

Mediation of the sense of belonging  

In modern society, the need to belong somewhere, 

to be a part of a larger family, a group or 

community is significantly reduced or limited only 

to specific dimensions of the individual’s life or 

behaviour. The current trend leads to isolation and 

having only individual experiences. That is why the 

mediator helps the learner to understand the 

sense of belonging, knowing where and how he fits 

into a certain group or community. Thus, the mediator creates such a relationship that works for them 

at both personal and working levels.  

 

Good school results depend on a child’s feeling of belonging, at school everything is about the friendship 

and fellowship, with all their attributes such as reliability, willingness to cooperate and interest are 

addressed. It is the school that affects the child and it is a good place where it is possible to strengthen 
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the child's sense of belonging and fellowship, for example, with a simple task: “Please help a friend to 

handout the colouring books to pupils.” 

 

The three partners involved in mediated learning interaction are: 

A. The stimuli – “the world of objects and events which impinge on the learner) are transformed 

by the intention of the mediator to make them a source of change in the learner.“17 The 

mediator's intention is not only to transfer the information about the stimuli. His/her role is 

also to show the way “in which these stimuli can be perceived, registered, and elaborated in 

frameworks of time that give them their particular and personalized meaning for the 

learner.”18 Thus, the learner perceives the stimuli in a way that goes beyond his immediate 

experience. 

Children came to the club to learn the multiplication, which is very difficult for them. We have taken 

LEGO bricks and we assembled the “twos” bricks according to their colour. At the same time, we 

counted the number of buttons on the brick - 1 x 2, 2 x 2, etc. Multiplication can thus be explained using 

the LEGO bricks. The children made sure that the multiplication table is not such a difficult task at all, 

because it is just "assembling bricks". 

 

B. The individual – the recipient of mediation – child, pupil, student, learner, adult person. “The 

mediator creates in the recipient a state of mind that will ensure that the stimuli are actively 

registered. The mediator selects stimuli, and creates elements of concentration, by centring 

and focusing on their salience and meaning.”19 If the learner is not capable of focusing its 

attention, if he/she does not understand why the mediator selected certain stimuli, he/she is 

not able to internalize “the skills involved in sorting out and responding to his/her world, many 

basic cognitive functions cannot be established and utilized for further learning.”20 The stimuli 

                                                           
17 Feuerstein, R.: Creating and Enhancing Cognitive Modifiability: The Feuerstein Instrumental Enrichment Program. (2006). 
ICELP Publications, p. 55 
18 Ibid, p. 56 
19 Ibid, p. 57 
20 Ibid, p. 58 
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that the learner has mastered and the entirely new incentives he/she needs to master have a 

major impact on his or her performance level and on his response to other stimuli.  

By connecting three dots, we will always get a triangle, by connecting four dots there always be a 

quadrilateral. A child should acquire and master these unique stimuli. FIE instruments use the shapes 

of triangles, squares and quadrilaterals to acquire and master the basic concepts. Once the child has 

acquired these basic concepts, he/she searches for other tools (hints) – or coloured dots and thus he/she 

focuses his/her attention on various ways how to make his/her work more effective. 

 

C. Mediator – a more experienced and knowledgeable person, an adult, a lecturer, a teacher. 

His/her role is to select the content appropriately and to provide effective mediation. 

 

All three partners involved in the mediated learning experience interact with each other.  

  

 

 

 

 

 

 

 

 

 

 

Fig. 3 The mediational loop  

 

The personality of the mediator  

The previous sections have been devoted the mediated learning experience, its criteria and partners 

involved. It is equally important to describe the criteria for a good mediator. Are there any criteria at 

all? Can be the mediator only be a person who has certain personality prerequisites? Can this role be 
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learned, be studied? “Feuerstein did not specify any requirements for a mediator. Contemporary 

authors (Májová, Blagg), who examined the impact of instrumental enrichment on teachers; argue that 

a person working with the Feuerstein’s method should have certain personal skills. Equally important 

is the positive relationship with himself/herself and his/her pedagogical work”21. 

 

The requirements on the mediator's personality are not small. First of all, it is necessary to accept and 

adopt a theory of structural cognitive modifiability and during mediation to apply parameters of 

mediated learning. These are the parameters, which indirectly point to the characteristics that the 

intermediary should possess: to accept children as they are and take a non-judging approach to them. 

The mediator is expected to be creative and flexible. The mediator should be child-centred, focused 

on the child’s unique perception, based on which he/she chooses such a way of interpreting the 

stimuli, which the child (learner) understands. Equally important is general knowledge, a good 

mediator should have sufficient knowledge in a variety of areas. This means that the mediator needs 

to constantly broaden his/her knowledge. It is also essential for the mediator to have a positive 

attitude to different situations and stimuli that he/she wants to transmit to the child. The mediator 

should be able to talk in such a way that he engages the child in discussion. The mediator should instil 

social and cultural values to make the child be aware of their values and importance. 

 

The mediator focuses on the child's approach to problem solving. The mediator himself/herself 

undergoes many changes during the mediation. In order to be a good mediator, he also has to change 

personally. He/she has to change his style and the way how he/she influences others, because he/she 

has to give the learners the positive energy and activate the responses that are often blocked. The 

mediator must be able to adapt his/her speech, movements and body language to the needs of the 

situation in order to achieve the mediation objectives. The mediator should require the child to work 

in a different way, structure or intent compared with common interactions. The mediator’s correct 

approach and attitudes are strongest resources contributing to the learner’s change. 

 

                                                           
21 Bublíková, I.: Vliv kurzu Instrumentálního obohacování Reuvena Feuersteina na jeho absolventy. (2014). Univerzita 

Karlova v Praze, Pedagogická fakulta, Katedra psychologie, p. 20 
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The place of the mediator in the interaction is illustrated by the following diagram where "H" - human, 

- mediator is interposed between the stimulus "S" - stimulus and "O" organism (child) and again human 

- the mediator is interposed between "O" organism (child) and the response "R" - response. 

 

 

 

 

Fig. 4 Diagram SHOHR22  

 

The need for mediated learning 

 

The child needs a strong, functional and loving relationship with an "important, significant" person for 

his/her development. From birth, a child needs the help from the others to satisfy his/her basic life 

needs. Since early childhood, people are social beings we spend our time in social interactions. 

Therefore, the child's personality and intellect should be understood as a phenomenon that is formed 

in social and cultural specific contexts. 

 

Until recently, psychologists believed that the development of intellect and learning processes are the 

product of a person interaction with his/her surroundings. They did not take into account social and 

cultural conditionality of the human development. Children were seen as separate "discoverers" who 

learn by direct contact with the subjects and environment in which they live. They believed that the 

development of the child was conditional on biological maturity and that social ties with others do not 

affect this process. 

 

The pedagogical approaches inspired by these opinions emphasize the so-called direct learning that 

assume that the child always initiates interaction with the surrounding environment and with people 

                                                           
22 https://www.alf.dk/images/Feuerstein_og_teorien_om_strukturel_kognitiv_modificerbarhed.pdf (Picture, p. 9) 

 

https://www.alf.dk/images/Feuerstein_og_teorien_om_strukturel_kognitiv_modificerbarhed.pdf


 
 

 
 
ERASMUS+ PROJECT                                         
“STRENGTHENING THINKING AND LEARNING SKILLS” 
2016-1-CZ01-KA201-023958 

   WWW.BBMEDIATOR.COM 

 

in different forms (observation of the environment, random activities, a style “trial and fail”). The 

teacher should recognize the type of task appropriate to the child's intellect, select appropriate tools, 

offer appropriate stimuli and create situations that help the child to develop. 

 

Feuerstein claimed that learning by direct contact with the outside world is the second form of the 

learning. He thought that the information and experience gained by direct learning can only be used 

and appreciated by a learner if he/she has had enough opportunities to experience mediated learning. 

In his theory of mediated learning, he gives much greater importance to other persons surrounding 

the child (parent, teacher, older friend). The other person literally puts himself / herself between the 

stimuli in the surrounding environment and the child, thus radically changing the conditions and form 

of the child's interaction with the surrounding environment. We say that the adults mediate certain 

situations to the child. 

 

Feuerstein talks about the mediated learning experience. He emphasizes that every situation in which 

we have the opportunity to experience mediated learning is only a part of the whole chain of 

experiences that shape our intellect and our learning processes. The first person that the child gains 

first-hand experience and has a relationship with is the mother. The child gradually gains new 

experiences from interacting with his/her father, grandparents, siblings, friends and teachers. The 

teachers are the most important bearers/transmitters of mediated learning experience outside of the 

child's family environment. 

 

Mediated learning is a prerequisite for the development of one of the most important characteristics 

of the human intellect, which is the ability to adapt to the changes in environment that surrounds the 

learners. Similarly, mediated learning also develops the ability of the learner to work with new 

information and experiences so that the learner progresses. 

 

Implementation of the mediated learning 

 

The way the teacher uses the mediated learning in the pedagogical process can have two forms: 

- using materials (instruments) of the Feuerstein’s Instrumental Enrichment method; 
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- using teacher‘s own materials, aids, tools and resources, which are linked to a standard teaching and 

application of the principles of mediated learning during the teaching process. 

 

It is difficult to clearly state which of the forms is more appropriate. Some teachers prefer to work with 

ready-made Instrumental Enrichment worksheets. It gives them a sense of security and makes it easier 

to prepare for a lesson. However, this form is not freely available and only those lecturers, who 

participated in the FIE training can use these worksheets. For this reason, teachers are more likely to 

choose the second alternative. They rely on good knowledge of the principles and elements of the 

mediated learning and systematically use them during the teaching process.  

  

 

 


